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Professional Behavior Rubric – School of Education 

Prof. Behavior 
/ Disposition 

Does Not Meet Expectations 
(1) 

Meets Expectations 
(3) 

Exceeds Expectations 
(5) 

1. Exhibits sound 
judgment and moral 
reasoning, 
especially in relating 
to and 
safe-guarding  
students  

Uses objectionable language; 
relates to P-12 students as peers; 
leaves the classroom without a 
qualified person in charge 

Does not use 
objectionable language; relates to 
p-12 students in an adult and 
professional manner; never 
leaves the classroom without a 
qualified adult in charge 

Uses exemplary language and deals 
individually with P-12 students who exhibit 
inappropriate behavior; maintains a warm 
but professional attitude with students; 
maintains control and assumes 
responsibility for classroom at all times 

2.  Interacts 
appropriately and 
positively with others  

Interactions with students, 
colleagues, or authority figures are 
negative, demeaning, sarcastic, 
combative, or inappropriate 

Interactions with students, 
peers, colleagues, or authority 
figures are appropriate and 
positive 

Interactions with students, peers, 
colleagues, or authority figures are 
appropriate, positive, and respectful of 
differing opinions 

3.  Treats others with 
courtesy, respect, 
empathy, and 
open- 
mindedness 

At times treats others rudely 
and with disrespect.  Words or 
actions are insulting or 
show contempt for others 

Treats others with 
courtesy and respect. Words 
and actions are 
polite and professional 

Treats others with courtesy, respect 
and open-mindedness.  Listens to and 
shows interest in the ideas and 
opinions of others 

4.  Displays the ability Communicates an inability Works harmoniously and Displays the ability to work with 
to work with diverse or unwillingness to work effectively with diverse diverse individuals and seeks 
individuals with some students, other individuals opportunities to include or show 

 candidates, or teachers appreciation for those excluded 
5. Displays maturity 
and independence by 
following  appropriate 
protocol when seeking 
solutions to problems  

Fails to identify the 
appropriate personnel with whom 
to address the problem; focuses on 
blaming others rather than seeking 
solutions 

Enlists the help of faculty 
or staff in identifying the 
appropriate person to assist; 
focuses on seeking solutions 
rather than assigning blame 

Seeks solutions independently 
and/or identifies the faculty or staff 
member who can assist; follows through 
with recommendations 

6.Accepts and uses 
constructive 
criticism (feedback) 
 

Is not receptive to 
constructive comments and 
shows no sign of implementing 
change 

Is receptive to 
constructive comments and 
implements changes 

Is receptive to constructive 
comments, implements changes, and seeks 
feedback from others 
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7. Demonstrates 
Enthusiasm 
and initiative 

Lacks enthusiasm and 
confidence in teaching and does 
not take initiative 

Exhibits enthusiasm in 
teaching 

Is enthusiastic, confident, and takes 
initiative in teaching 

8.Demonstrates 
self- monitoring and 
control of emotions 
and behavior 

 

At times visibly 
demonstrates a lack of emotional 
control; may become upset, use 
put-downs or display anger 

Models appropriate 
emotional and behavioral 
responses 

Models appropriate emotional and 
behavioral responses in difficult 
situations 

9. Demonstrates 
professional 
appearance and 
uses 
appropriate hygiene 

Appearance, attire and/or 
hygiene are often 
inappropriate 

 Is a role model of professionalism 
through personal appearance, attire, and 
hygiene 

 
 
 
 
  

10. Prepares thoroughly 
and consistently 

Seldom displays a thorough 
preparations for students and is 
frequently late with assessments 

 

Prepares for all learners 
and consistently abides by 
deadlines 

Prepares thoroughly for all learners 
and always abides by deadlines 

11. Exhibits a strict code 
of honesty related to 
assessments 

 

Has knowingly allowed 
students to plagiarize, cheat on 
tests, or copy another’s work 

Consistently demonstrates 
behaviors that exemplify 
honesty and integrity. 

Always demonstrates behaviors that 
exemplify honesty and integrity 

12.  Demonstrates 
punctuality and 
good attendance 
 

Is frequently tardy or has 
unexcused absences 

Is always punctual with 
only excused absences 

Always arrives early and has no 
absences 

13. Expresses self 
orally using 
standard English to 
communicate 
effectively 

Inconsistently uses standard 
English in the school setting 

Consistently uses standard 
English in the school setting 

Consistently uses standard English 
in the school setting and is able to move 
with ease between 
audiences/registers 

16. Expresses self in 
written format 
using standard 
English in 
order to communicate 
effectively with 
diverse audiences  

Inconsistently uses standard 
English in written format in the 
school setting 

Consistently uses standard 
English in written format in the 
school setting 

Consistently uses standard English 
in written format in the school setting and 
is able to move with ease 
between audiences/registers 
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RAPPORT BUILDING CHECKLIST 

BEHAVIOR 
BEHAVIOR 
EXAMPLES 

CONSISTENTLY  
EXHIBIT 

SOMEWHAT 

EXHIBIT 
RARELY 

EXHIBIT 

 
1 

Exhibits Enthusiasm  
Dynamic and enthusiastic 

Acts physically animated while talking with students, varies intonation and other 
vocal characteristics, is outgoing / extroverted with students 

 
 

 
 

 
 

 
2 

Exhibits Altruism 
Tries to be of help 

Does things ranging from holding the door for the student, to assisting him/her with 
studies, assignments, & other school related tasks 

 
 

 
 

 
 

 
3 

Exhibits Optimism 
Perceived as pleasant 

Acts in a professional manner, is cheerful, and positive.  Avoids complaining 
about things, and being critical of self and others 

 
 

 
 

 
 

 
4 

Exhibits Sensitivity 
Shows warmth 

Communicates concern, is sympathetic & empathetic to students’ 
problems/anxieties, and believes what students say 

 
 

 
 

 
 

 
5 

Supportive Encouraging - avoids being too harsh or excessively criticizing the student  
 

 
 

 
 

 
6 

Trustworthy 
Consistent and reliable 

Emphasizes her/his responsibility, reliability, fairness, dedication, honesty, and 
sincerity.  Fulfills any commitments made to students 

 
 

 
 

 
 

 
7 

Exhibits Openness 
Shares information 

Discloses personal information about her/his background, interests, views, 
insecurities, weaknesses, and fears, but not too much information (TMI) 

 
 

 
 

 
 

 
8 

Exhibits Equality Avoids appearing superior, arrogant, or condescending toward students    

 
9 

Promotes Similarity 
Makes the student feel 
they are similar 

Expresses views that are similar to the views of students, agrees with some 
things students say, and points out the areas that students & teacher have in 
common (attitudes, values, interests) 

 
 

 
 

 
 

 
10 

Exhibits Comfort Is relaxed, at ease, casual, and tries to have a good time with students  
 

 
 

 
 

 
11 

Interesting Self  
Interesting to know 

Highlights past accomplishments and positive qualities, emphasizes things that 
make her/him interesting & expresses unique ideas 
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RAPPORT BUILDING CHECKLIST 

BEHAVIOR 
BEHAVIOR 
EXAMPLES 

CONSISTENTLY  
EXHIBIT 

SOMEWHAT 

EXHIBIT 
RARELY 

EXHIBIT 

 
12 

Confirms Self-Concept  
Helps students feel good 
about themselves 

Treats students with respect, like important people, compliments students, says 
only positive things about students, and treats things students say as being 
important information 

 
 

 
 

 
 

 
13 

Elicits Disclosure 
Asks questions 

Inquires about students’ interests, feelings, opinions, views, and so on - responds 
as if these are important and interesting 

 
 

 
 

 
 

 
14 

Keeps Social Rules 
Cooperative, friendly, and 
polite 

Answers questions, acts interested, and adapts messages to the particular 
student - avoids changing the topic too soon, interrupting the student, 
dominating discussions, and excessive self-references 

 
 

 
 

 
 

 
Adapted from:  Richmond, V.P. & McCroskey, J.C. (1992).  Power in the Classroom:  Communication, Control, Concern.  Hillsdale, N.J.:  Lawrence Erlbaum 
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Application of Course Content & Contribution to the Learning Environment Point Sheet 

STEP I: Identify whether you were an Observer, Contributor, or Scholar (choose only one). List the appropriate 
number of points (from 10 - 20) in the Student Assessment Subtotal box on line number 4 below. 

1.  OBSERVER OBSERVERS EARN BETWEEN  10 - 13 POINTS 

A student who is an OBSERVER consistently attends to the instructor and his/her fellow students when they are 
speaking.  An Observer conveys mutual respect by displaying a positive attitude through eye contact and other 
attentive non-verbals. 

2. CONTRIBUTOR CONTRIBUTORS EARN BETWEEN  14 - 17 POINTS 

A student who is a CONTRIBUTOR has all the attributes of an observer, but they also add insights or examples that 
support course content. They might ask questions to clarify course content as well.  These contributions can be 
made in or outside of class (ie: providing article or media references). 

3. SCHOLAR SCHOLARS EARN BETWEEN  18 - 20 POINTS 

A student who is a SCHOLAR has all the attributes of a contributor, yet they go beyond contributing by asking 
thoughtful questions.  Their comments and questions demonstrate critical thinking and application of the 
material. They consistently make contributions which improve the quality of learning that takes place in the 
classroom. STEP II: If you identify yourself as a CONTRIBUTOR or SCHOLAR, you must provide supporting evidence 
regarding your contributions on the back of this form. 

 POINTS 
POSSIBLE 

STUDENT 
ASSESSMENT 

INSTRUCTOR 
ASSESSMENT 

4. STUDENT CONTRIBUTION   SUBTOTAL 10 - 20   
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STEP III:  Add or Subtract points from your SUBTOTAL above if any of the following apply. 

5. If you had PERFECT ATTENDANCE -  ADD 5 points   

6. ABSENCE - Contributions can only be made if students are in attendance. 

SUBTRACT  1 POINT FOR EACH DAY YOU MISSED CLASS   

7.   VERBAL DOMINATION - Excessive comments (ie: speaking several times during multiple class periods and/or 
sharing unrelated anecdotes or stories) should not be considered valuable. 

SUBTRACT  1 TO  5 POINTS FOR EXCESSIVE COMMENTS   

8.  DISENGAGED BEHAVIOR - Inattentive behavior such as sleeping, reading or working on projects for this or 
other classes, utilizing phones (texting under the table), laptops, and other technological devices. 

SUBTRACT 1 POINT FOR EACH OCCURRENCE   

9.  DISTRACTING BEHAVIOR - Conveying a lack of regard by engaging in distracting behavior such as impulsive 
blurting, offensive comments, regularly arriving late/leaving early, or engaging in side conversations with 
other students. 

SUBTRACT  2 POINTS FOR EACH OCCURRENCE   

TOTAL   
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How Can I Get Students to Take Responsibility for Their Own Learning?  
Checklist for Action Planning 

 
In Creating Mini-Lectures I try to: 

Strongly 
Agree 

Agree 
Neutral/ 

Mixed 
Disagree 

Strongly 
Disagree 

1. hold students accountable with consistent 
consequences 

SA A N/M D SD 

 Action Planning:  If you disagree, contemplate how you might alter course structure to motivate 
students through hold them accountable.  Consider how you can embed regular low stakes formative 
assessment with feedback as a means to hold students accountable. 
 
 
 
 
 

2. resist the temptation to take responsibility for 
them. 

SA A N/M D SD 

 Action Planning:  If you disagree, contemplate how you might alter course structure such that your role 
and the students’ role is clearly defined.  How will you make sure that you are not enabling students by 
for example, lecturing on content they were supposed to have read?  How will you respond when 
students ask you to take responsibility for them? 
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3. hold students accountable for directly 
interacting with content. 

SA A N/M D SD 

 Action Planning:  If you disagree, work through your course structure and identify how you might invert 
or “flip” your classroom to have students make first content with material and free up class time for 
processing and application as opposed to dissemination.   

 
 
 

 
 
 

4. develop student self-evaluative, 
metacognitive, and learning-to-learn skills 

SA A N/M D SD 

 If you disagree, contemplate how you might embed activities and rubrics for student self and peer 
assessment along with the development of their metacognitive skills.  See sample Course Contribution 
Rubric in attached materials.  For additional ideas see Blumberg, J. (2008).  Learner-Centered Teaching:  
A Workbook for Faculty.  
 
 
 
 
 

5. create intrinsic motivation by making 
outcomes, class activities and assessments 
RELEVANT 

SA A N/M D SD 
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If you disagree: 
 
1.  Create a relevance statement that clearly communicates the significance of the content for       
     each class session.   
 
2.  Connect content to students’ current academic lives and/or to their future professional lives.      
     For additional ideas see Ambrose et. al (2010) How Learning Works:  7 Research Based  
     Principles for Smart Teaching  
 
3.  Structure courses to develop professional competencies and communicate their importance  
     and benefit to students.  Reference the National Association of Colleges and Employers  
    Annual Job Outlook for 2013 and their list of attributes employers seek. 
 
      1.  Leadership 
      2.  Problem Solving Skills 
      3.  Communication Skills - Written 
      4.  Ability to Work in a Team 
      5.  Analytical Quantitative Skills 
      6.  Strong Work Ethic 
      7.  Communication Skills - Verbal 
      8.  Initiative 
      9.  Computer and Technical Skills 
    10.  Detail Oriented 
    11.  Flexibility and Adaptability 
    12.  Interpersonal Skills – Relates Well with Others 
    13.  Organizational Ability 
    14.  Friendly – Outgoing Personality 
    15.  Strategic Planning Skills 
    16.  Creativity 
 
4.  Promote student responsibility utilizing Professional Behavior Rubrics – see attached    
     example. 
 
5.  Create a Call to Action and guide the students on the Hero’s Journey.  For additional  
     information see Duarte, N. (2010) Resonate and Nancy Duarte’s Ted Talk at  
     http://www.ted.com/talks/nancy_duarte_the_secret_structure_of_great_talks.html 

http://www.ted.com/talks/nancy_duarte_the_secret_structure_of_great_talks.html
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Incivility, Inattention, and Multitasking!  Oh My! Creating Effective Learning Environments for Millennial Learners 
Dr. Christy Price, Dalton State College 
cprice@daltonstate.edu 
 
Recently, I have been traveling quite a bit, presenting conference keynotes and faculty development workshops sharing my research on engaging Millennial 
learners (born between 1981 and 1999).  What has surprised me most is how frequently faculty interest turns to the discussion of student incivility.  One 
colleague relayed a story in which a visiting professor came to her class as part of a series on diversity issues.  At some point during the discussion, the focus 
turned to the conflict in the Middle East.  One student who disagreed with the speaker's views jumped up from his chair, pointed his finger (thankfully his 
forefinger) at the visitor and yelled, "You are full of ____!"  The student then tore up his notes and stormed out of the classroom, slamming the door behind 
him!  A second colleague told of how she met with a student regarding a paper the student had written.  A good professor, she was providing constructive 
feedback but the student rejected all criticism and demanded a grade change.  He left and promptly posted an angry diatribe on ratemyprofessor.com which 
concluded with a very unproductive statement about the professor's backside, specifically describing his professor as "a fat ___."  Finally, in gathering 
comments from official student evaluations of professors, I was surprised when a third colleague shared the narrative section of his evaluation in which a 
student simply wrote, "OMG!  WTF!"  If you are not familiar with these acronyms, you'll need to consult Wikipedia as I am sure my editors would not appreciate 
an explanation here.  The bottom line is, ask colleagues, and I am confident you will get a consensus on this: student incivility seems to be on the rise. 
 
Let's Be Frank 
When my child began his formal educational training a couple of years ago, I was told, "Pre-K is the new kindergarten, and kindergarten is definitely the new 
first grade."  Let's be frank:  college is the new high school; everyone's going!  In the must-see PBS documentary Declining by Degrees, the filmmakers suggest 
that in order to achieve a middle-class lifestyle in our society, college is no longer an option - it is a necessity.  This means the more elite and prepared student 
body of 15 years ago has given way to a much broader mix of students who vary widely in their level of preparedness, ability, and capacity for imbibing.  As a 
result, we may see more students exhibit the overtly uncivil behaviors described above.  Some of these extreme behaviors may result from an increase in the 
number of students with mental health issues, while others may be a by-product of more open enrollment combined with the well-known characteristics of 
Millennial generation culture such as 
 - helicopter parenting that has extended adolescence and delayed development of independence; 
 - multimedia exposure that has shortened attention spans and heightened the need for engagement; 

- being fully raised within the technological age such that information and everything else is available at the click of a mouse, resulting in a low tolerance 

mailto:cprice@daltonstate.edu
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for delay; 
  - and a decline in adherence to social rules, (Howe & Strauss, 2007; Twenge, 2006).   
 
The Million-Dollar Question 
Now that I have won the award for stating the blatantly obvious, the million-dollar question is, in the eloquent verbiage of our Millennial students:  WTF do we 
do about it?  Before I go any further, it is important to note this essay is not a personal rant about students behaving badly.  On the contrary, I have an 
extremely connected and positive relationship with my students, and I don't mean that in a creepy, unprofessional way!  In any given semester, I have 
approximately 200 students and I find the vast majority of them to be extremely cooperative, conscientious, and excited about their learning.  In my 18 years of 
teaching, I have experienced what I would describe as uncivil student behavior in class on only two occasions.  As memory serves, on both occasions we were 
discussing research cited in David Myers' Exploring Psychology text, which describes the role of prenatal sex hormones in the development of sexual 
orientation.  Typically, I am not an uber-Freudiophile who attributes behaviors to rigid toilet training, but both of these self-proclaimed heterosexuals seemed 
to be exhibiting reaction-formation or what is commonly known in this situation as "thou dost protest too much" syndrome.  The point of sharing this is perhaps 
in my many years of teaching I have simply been lucky, but perhaps not?  What if there were a formula for preventing or at least minimizing student incivility?  
Well, put away your Ouija board and pull out your highlighter because, in gathering my research on Millennial learners, I think I may have stumbled upon some 
answers. 
 
Step 1:  Shift Your Paradigm to Prevention 
The first tip for dealing with and responding to these behaviors is to not take them personally.  One of my colleagues has suggested the word incivility implies a 
specific choice or intention on behalf of the student to be uncivil.  Perhaps it would behoove us to describe these behaviors as "unproductive to the learning 
environment," since students often cluelessly exhibit them without realizing how their behavior is perceived and the negative impact they might have on the 
learning environment.  In addition, many faculty seem to have concerns about very specific student types such as the belligerent student, the Neanderthal who 
makes offensive comments, the know-it-all, the verbal dominator, the class skipper, the perpetually late, the early leaver, the talker, the texter, the sleeper, the 
newspaper reader, the web-surfer, the unprepared, the student who demands special treatment, and the list goes on. We may find ways to successfully 
respond to and alter each specific behavior, but if we really wish create an ideal learning environment, we need to focus on holistic measures of prevention as 
opposed to fragmented reactions to specific infractions. 
 
Step 2:  Practice Verbal Judo—Producing Closeness, as Opposed to Distance 



 

Magna 20-Minute Mentor                                                   How Can I Get Students to Take Responsibility for Their Own Learning?                                                 13 of 16 

                                                                          Christy Price, EdD 

  
 

 
 

 
©2017 Magna Publications                                                                                                                                                                           13 of 16 

  

    

 

Recently a colleague relayed a story in which she asked her students to define Multicultural Education.  One student replied, "It is a Marxist plot to undermine 
public education."  Many of us might be quick to attack this perspective; however, as professors interacting with students, we need to practice what is known as 
"verbal judo" in which we use our body language, tone, and words as tools to send a message that deescalates conflict.  In conducting interviews with Millennial 
learners I have come across countless students who have described antagonistic professorial responses to what students perceive as accidental or minor 
infractions.  One student described a professor who angrily locked the door when class began such that those who were late could not attend.  Another relayed 
that his professor became irate when the battery ran low on his criminal offender monitoring ankle bracelet and it began to beep.  The lesson to be learned 
here is, it is never productive to be defensive, to be reactionary, or to express a strongly negative emotional tone with a student.  Yet I frequently hear professors 
describe with bravado interactions in which they criticize, humiliate, deride, and belittle the very people they are charged to teach, develop, and inspire.  It is 
imperative to acknowledge that every interaction we have will typically result in producing closeness or producing distance.  There is little neutrality in our 
dealings with students.  The more we engage in distance-producing interactions with students, the more we can expect noncompliance and unproductive 
student behaviors in return.  When we choose to fight and even feel that we have won these small battles with students, we set ourselves up for losing the war 
as we lessen our overall ability to assist them in achieving the learning outcomes of the courses we teach.  Conversely, each closeness-producing interaction we 
have with students builds rapport, shows them we care, and prevents the likelihood of resistance and incivility.  Sadly, over the years, I have known many 
professors whose typical mode of interaction with students comes from a place of power and control, yet these professors are often the ones most frustrated 
with the uncivil responses they are responsible for creating. 
 
Step 3:  Clearly Communicate Course Policies and Assignments with Rationales and Consistently Administer Consequences 
I regularly hear colleagues lament that their syllabi have gone from a few short pages to massive tomes in which they attempt to anticipate every foreseeable 
student excuse and infraction.  Yet an ounce of prevention will avert a ton of student angst when we provide rationales and consequences for assignments and 
policies.  If we don't want students to challenge our grading procedures, a detailed rubric along with a rationale for each assignment will assist students in 
achieving learning outcomes and go a long way toward preventing student grade challenges after the fact.  For example, if we have a policy that students will 
receive a reduction in points for late assignments, we should provide a policy rationale such as the following:  "In order to be fair to students who work to turn 
in assignments on time, all late papers will lose 5% for each class day they are late."  This statement should be prominently displayed on both the course 
syllabus and the rubric for the assignment.  Still, we need to be prepared for students who will approach us with extenuating circumstances and/or excuses.  So 
far this semester my students' hardships have ranged from, "my husband rejected his kidney transplant" to "I had to do my taxes," and it is only February!  Some 
professors may prefer to make accommodations and exceptions on course policies for certain students.  However, no matter the situation and the 
accompanying level of student angst, we should respond without negative emotion.  We can extend sympathy and concern without escalating conflict or 
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compromising course policies.   
 
Step 4:  Design Courses and Utilize Methods with the Prevention of Incivility in Mind 
I have encountered professors who exhibit a wide range of attitudes and responses regarding specific student behaviors such as texting in class.  On one end of 
the spectrum, some professors don't care if students text in class, and they ignore such behaviors; on the other end are those who are so disturbed by student 
texting that they respond with extremely punitive methods such as having an immediate closed note quiz if they so much as see a cell phone in their classroom.  
That said, I fear hundreds of you are simultaneously saying to yourselves, "A closed note quiz ... what a great idea!  I want to reiterate:  if we are troubled by 
student behaviors, we need to create and clearly state a policy along with the rationale for the policy and follow through with consequences for those who 
violate it.  However, it has become painfully apparent to me that our methods play a powerful role in contributing to or averting unproductive student 
behaviors in the classroom.  For example, I recently used my i-clicker classroom response system to gather a bit of feedback from students regarding their 
attitudes and texting behaviors.  Of the 77 students polled, 18% said they never text in their classes.  This was a shockingly low number from my perspective 
because of my approximately 200 students, I had seen fewer than 5 texting during class and had only two "textaholic" students texting so regularly that I 
thought it might be disruptive to their learning and those around them.  So, if so many of my students were texting, why weren't they texting in my classes?  I 
found the answer among the remaining 63 students who did report they texted in their classes.  Of these 63 texters 87% strongly agreed or agreed with the 
following statement:  "I text more in classes in which the professor’s  main method is lecture and less in those classes in which the professor uses a variety of 
methods such as discussion, group work, cases, and video or multimedia."  Based on our discussions after the survey, it was very clear to me these students 
were at risk for all types of inattentive behaviors such as texting, surfing, talking, etc. when they were not engaged.  In short, if we want to diminish behaviors 
associated with inattention, our course design and methods matter. 
 
Conclusion 
If you peruse the literature on student incivility in the college classroom, you will find a great deal of evidence in support of the recommendations provided 
here (Boice, 2000; McKeachie, 2006; Meyers, 2003; Weimer, 2002).  Communicating clearly and with rationale, creating closeness as opposed to distance when 
interacting with students, and use of engaging methods will not only lessen student incivility, but work toward our ultimate goal of assisting students in 
achieving learning outcomes as well.   
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